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	Recently. There has been great emphasis put on second language acquisition among minority groups in Europe. Extra & Vallen (1989, 1988, 1985) Extra (1990), Verhoeven (1986, 1989), Boeschoten & Verhoeven (1986, 1987), Schaufeli (1988), Hull (1988) have conducted studies on the language development of Turkish children living in Netherlands. Ruiter (1989), Nortier (1989), Extra & Verhoeven (1990, 1991) have worked on code-switching among Morocans in Netherlands. Pfaff & Savaş (1988), Pfaff 1979, 1988), Johanson (1990) have done studies on the language development of Turkish children in Germany. Olshtain (1986) has stuied the attrition of English as a second language in the speech of Hebrew-speaking children. Boyd (1986) has worked on the immigrant minority languages in Sweden. Weltens (1989) has studied the attrition of French as a foreign language.  


	The aim of this paper is to reflect the errors in the use of Turkish by adult American or British people as non-natives in Turkey during their long contact with native speakers of Turkish. The paper will focus on the following:





1) 	The problems encountered by non-native speakers  (NNSs) in the use of Turkish.





2)	The way native speakers of Turkish  (NSs) modify their language during their communication with non-natives?





3) 	Instances of code-switching between non-natives and native -speakers of Turkish who know both languages.





4) 	Similarities are the strategies adopted by non-native speakers of Turkish  (NNS) in using Turkish with the ones adopted by Turkish minority groups acquiring Turkish in countries outside of Turkey.








2.0 	FINDINGS


	The findings are based on the observation of individuals within the immediate environment of the writer.  Throughout the paper, Americans or British people using Turkish will be referred to as non-native speakers and will simply be indicated as   NNSs and the monolingual Turkish people will be referred to as native speakers and will simply be indicated as NSs.





2.1 PROBLEMS ENCOUNTERED BY NON-NATIVES WHEN SPEAKING TURKISH





	Most of the problems English native speakers encounter are related to 1) suffixation, 2) vowel harmony, 3) word order, 4) buffer letters and 5) the formal and informal forms assigned to the person being addressed.





2.1.1 Suffixation 


	For the purpose of this study, by suffixation, we mean the application of negative and question markers, case endings, and tense markers. The negative marker in Turkish is suffixed after the verb but usually before the tense and the personal marker (1).  However, in indicating inability, the modality appears before the negative marker (2).  In such instances, NNSs misplace the negative marker.	 


	(1) gel  -  me  -  di  -  m


	   	V      Neg.  Past T  I.pers.


		(I didn't come.)


	(2) gel  -  e  -  me  -  m


		V      Mod. Neg     I.pers.


		(I can't come.)





	 Moreover, since the formation of negation in English is realized by the insertion of a word rather than a suffix, NNSs have difficulty in the arrangement of all these suffixes in the right order.  For that reason, in their speech they use very short phrases consisting one or two single words with hardly any suffixes (3).


(3)	T: Ne zaman geldin?


	A: Bugün.


		(Today,)


	T: Oralar nasıldı?


		(How was it over there?)


	A: Güzel.


		(Fine.)


	T: Nereye gitmiºtin?


		 Ankara.   (Name of a city)


	   


	When we follow the communication from the English version, we don not see any error at all.  In the Turkish version, however, we notice the deletion of the tense marker in the second response and the case marker in the third response. Consequently, the responses should have been "güzeldi" instead of "güzel" and "Ankara'ya" instead of "Ankara."


	The question marker -mI   is confused with the accusative marker suffixed to the end of the question marker when inquired about the patient of the action (4).  If the patient of the action is not heard very well by the listener or the person cited was not expected to be involved in the action, it might be inquired as "Kimi?" In this instances  "kim" means "who" and the vowel at the end is the suffix indicating the accusative case ending. If it were "Kim?” then the person inquired would be in the agent position.  In English nowadays, "whom" is not used as often as it used to be, thus, a NN, inquiring for the patient of the action, would simply use "kim" only. When this person is asked why she cannot mange to apply the suffixation, she simply says that she cannot manage to apply the question marker at the end of the question word. In fact, the suffix that she leaves out is not a question marker as she believes, but it is just  a case marker. 





	(4)   T:Hastahanede Sibeli gördüm.


	           hospital-Loc.  Sibel-Acc. see-Past T.


	           (I saw Sibel at the hospital.)





		A: Kim?  (instead of "kimi")








2.1.2 Vowel Harmony


	In the process of suffixation, the rules of vowel harmony need to be obeyed. For instance, in the application of case endings the vowel is uttered in the back or in the front depending on the preceding vowel (5). These vowels are interchangeably used by the NNSs if they do not concentrate much onto the rules of vowel harmony especially with the four way of vowel harmony where the vowel needs to agree from the point of being high or low and back and front  (6).





	(5) Izmir-e  (to Izmir)


	      Batman-a (to Batman)





	(6) *Ütünün kordonı.











2.1.3 Word Order	


	Word order, in Turkish, is not as fixed as it is in English due to the application of case markers. However, for pragmatic purposes, we change the order of words to clarify our intention. The utilization of a language at a pragmatic level requires high proficiency. Therefore, in instances of this kind, we see the misapplication of the word order (7-8). 





(7) T: Ahmet iºe gitmedi mi bugün?       (Didn't Ahmet go to work today?


     A: *Bugün gitmedi o.  Çalıştı evde.    (Today he didn't go. He worked  


                                                                  at home.)








(8) T: Ne zaman gidiyorsun?        (When are you going?)


      A: *Ben gidiyorum bu gece.    (I'm going tonight.)





Normally, the response to the question in Example 7 would be "Yok, gitmedi, evde çalıştı." This is because we would like to emphasize Ahmet’s working at home instead of his not going to work that day.  Again in Example 8, since the time of the action is required, the adverbial is expected to be mentioned in the statement.  Other versions of word order in this statement would be inappropriate. When these sentences are translated into English, due to the fixed order, no error is detected.


	In Turkish if the word ends with a word and the following suffix begins with a vowel as well, in the suffixation process a buffer letter (y, n, s) is applied (9). The decision as to which one needs to be applied at which instance is the most difficult task for the adults learning Turkish (10). In some cases, we even observe the duplication of the genitive marker (11).





	(9)   kutu  -      kutu-y-a     (dative)


               (box)         (to the box)





              Ayºe'nin  kutu-s-u       (genitive)


  		(Ayºe's box)





	(10)  *kutusu ver  (instead of "kutuyu ver")





	(11)   *kapının anahtarısı        (instead of "kapının anahtarı")





                  door-Poss.  key-Gen. buffer Gen.


	


2.1.4. Formal and informal use of the second person singular pronoun	


	In addressing a second person,  "sen" or "siz" may be used depending on the register ypu apply to that person.  A friend is addressed as "sen" and an elderly and more respected person or a new acquiantance is addressed as "siz."  In accordance with the pronouns being used, the verb endings need to be changed to agree to the subject pronoiun (12).





(12)  Sen hasta  mısın?      (Are you ill?)





         Siz hasta  mısınız?   (Are you ill?)





In the application of these personal pronouns, we observe two different problems. The first one is, since this notion is not established in languages like English,  NNSs do not know which to use in addressing a second person.  The second problem is that even though they manage to choose the right pronoun, they cannot  apply the corresponding verb ending (13).





	(13)  *Siz hasta  mısın?





	The probelms NNSs face in learning Turkish are numerous,but for the purpose of this study, we tried to limit them to  very general items  common  in the speech of most NNSs. 


	


	2.2.  MODIFICATION OF THE LANGUAGE DURING THE CONVERSATION





	The rate and density of modification of the language by NSs change according to the degree of knowledge of NNSs in Turkish. There are some NNSs that speak Turkish so well that they can even employ idiomatic expressions in their conversation. Under these circumstances, the Turks do not alter their speech at all and converse with them as if they were native speakers of Turkish. If the NNSs monitor speech and have difficulty in their choice of words, NSs ,  with the aim of maintaining  a meaningful conversation , slow down their  own  speech as well and try to get  feed back from the  NNSs  by watching their facial expressions. If a frown appears on the face, the NSs rephrases the same message in a much more simple construction and accompanies the utterances with gestures to facilitate the comprehension of the input.  In some cases, if the topic and the content of the message is partially conveyed to the NS, then s/he tries to help the NNS by formulating a sentence conveying the intended meaning.  While repeating this utterance, the NS waits for some verbal or non-verbal response from the NNS as an indication of correct formulation of what is aimed to be expressed (14).





(14)  NNS- Ben ...... burada... çocuk gördüm.  Kan .... baş vardı. ............Kaza....


                 I  ......    here...... child    saw.     blood ....head  there was ...accident.


       NS -  Demek kazada o çocu€un başı kanamıştı.


                that is accident-loc. that child-poss. head-GEN.  blood-V-Rep.Past


       NNS- Ha evet, evet.





	As seen in Example 14, the NS contributes to the conversation by constructing a well-formulated sentence expressing the idea aimed at by the NNS. Thus, the utterance of the non-native is comprehensible due to the previous or shared knowledge and also due to the sufficient verbal clues given by the NNS.  Consequently, the NS receives the message but, for some feedback, he formulates it in the acceptable form to ensure the comprehensibility of the communication. Since at this level, the NNS’s comprehension exceeds   his production, he is capable of judging the validity of the given message. Under these circumstances, the conversation can easily be carried out by both parties with the NS doing most of the contribution in facilitating the process of comprehension on the part of the NNS.  By formulating the idea intended to be conveyed by the NNS, the NS does not only help the NNS to justify himself that the message sent has been well comprehended but also give the NNS the opportunity to hear the correct version of the statement.  This is one of the strategies adopted by mothers in talking to their children.


	If the L2 of the NNS is limited to several vocabulary items, there is by no means any chance to the NNS to construct sentences. In order to carry out a conversation, he tries to utter those words using gestures. During the conversation, he may unconsciously find himself forced to use a few words of his native language. A conversation of this sort is usually carried among the Turkish maids and the American housewives. In such instances, if the contact period is extended, the maid will pick up several English words and a good example of pidginization starts (15).





(15) Maid (NS): I gitmek... var... saat beºte.


              (showing the door and pointing at her watch)





      American (NNS): O.K. When?





      Maid: Beºte. (Holding her five fingers up)





      American: O.K. Tamam.





	The maid, in her attempt to get her message across, starts with an English word  "I."   This way, the lady's attention is drawn to the maid. Then a Turkish verb with no suffixation is employed to make the comprehension less complicated and "var” meaning  ‘exists’ is followed by the verb to indicate that the implied action will take place within the given time. The last part of the statement referring to the time is uttered while showing the face of the watch. Here the NNS is given the first clue in English  "I" and the two Turkish words (gitmek var) : one referring to the type of action and the other  indicating whether  that particular action will take place or not. The NNS understands the maid's desire to leave and being aware of the fact that the maid is giving her the time of her departure since she indicates her watch. Thus she gives the maid the permission to leave but since the exact time of the departure was not comprehended, she feels the need to ask the time. The made, being aware of the lack of communication on that particular item, makes use of her gestures to get the message across and shows five fingers of her hand to indicate the time. The lady gets the message and confirms it both in English  (O.K.) and in Turkish (tamam).


	In such cases, the person who feels the need of conveying more information across will be more willing to learn the language of the other speaker. Thus, the language spoken between these people will be dominantly ruled by the rules of that particular language and as a result of this strategy, there will be more occurrences of borrowing and alliteration.





2.3 INSTANCES OF CODE SWITTCHING





	When two speakers having a command of one another's language meet, the one who is more confident of his L2 will start the conversation in the target language.  The conversation is carried out smoothly if the second party feels comfortable with the manner of conversation. Sometimes, in the middle of the conversation, we see the shift in the code because the speaker whose native language is used as a means of communication realizes that his L2 is much better to provide both parties ease of communication. For instance, if a Turk is introduced to an American and was told that he or she knew Turkish; the native speaker of Turkish might start the conversation in Turkish by asking him or her several questions. Depending on how well or poorly the American speaks Turkish; the conversation is carried out in Turkish or shifted to English. For instance, if the American is confronted with some problems with his her limited knowledge of Turkish, the native speaker of Turkish would switch the code to the native language of the non-native speaker of Turkish. 


	 When both sides are good in conversing in their second languages, there are too many instances of code-switching depending on which language the input is provide for each speaker. For instance, an American teacher married to a Turk, carries on the conversation with her colleagues in English very smoothly as long as the topic is about schoolwork and daily conversation. However, if the American has to report a conversation taken place between her husband and herself, she would switch to Turkish immediately, in spite of her being a native speaker of English.


	Another case, I would like to report is about a bilingual speaker of English and Turkish. This person being married to a Turk and has being staying in Turkey for more than fifteen years holds most of the conversation in English with his wife but with friends he enjoys to speak Turkish. However, during the conversation if the topic is shifted to teaching and linguistics, he automatically shifts to English. This is because, the information he wants to convey is the result of the input he has gotten from texts written in English. Moreover, he is used to transfer this input to his students in English as well. For that reason, we can claim that the code of input has great impact in directing the bilinguals to switching their codes in different settings.





2.4 COMPARISON OF STRATEGIES





	We would like to compare the strategies of borrowing and code-switching between English native speakers in Turkey and the Turkish native speakers in different linguistic settings.  The native speakers of English are not influenced by Turkish in such a way to implement Turkish words into their statements in speaking English with other people whether they are Turks or English/American.  When they have to communicate in Turkish, they suffice by using the cliché words or phrases they have learned. In most cases there would be people who would know a few words to help them out with their shopping or in giving the direction to where they would be heading. Those who know Turkish well speak Turkish without any borrowings. While speaking English, however, they might utilize a few Turkish names indicating specific locations and food items.


	Turkish children, on the other hand, do not have much of an opportunity to learn their mother tongue except for the limited amount of exposure they get from their parents whose language may no be the standard Turkish either.  For that reason, they learn the names of most of the locations in the environment from the local people in that language and not in his own language. Thus, they start implementing these words into their language as if they were lexical items belonging to their own culture (16-18). They do this with such comfort that they even apply on this foreign word the Turkish suffixes required by the verb utilized (16-17). 





 (16)	WASCHEKLAMMER'in üstünden hopluyor.


         	 jumps over the clothespin     (Pfaff & Savaº 1988: 360)





(17)	 VORSCHULE'ye gidcem, ondan sonra okula.


         	 I will go to preschool and then to school.  (Pfaff 1990: 16)


  





(18) 	VERMISCHEN  yapcak.


            mix (it)    (Pfaff 1990: 16)





(19)	VERGESSEN  yaptım.    (Pfaff 1990:21)


	I forgot.





(20) 	Orda bi tane FAMILIE     (Pfaff 1990:28)


            There is one family.





 	For instance, the child and even the parents might have been exposed to the concept of VORSCHULE in Germany. Thus, it is natural for them to implement it in their Turkish statements.  Children during the stage of language development can easily pick up some words (as in Examples 18-20) in the foreign language since they have close contact with other German kids in school.  If the Turkish child has not heard those items mentioned at home but only at school, it very natural for him to employ the German versions when they are asked to inform in Turkish about what they have been exposed in a German speaking setting.


	When children are still dominant in Turkish, they retain the case endings and add the tense markers to the Turkish verbs like "yapmak" and "etmek" meaning "make" and "do" by only using the German verb in the infinitive form as in Examples 18 and 19.  If children become more dominant in the second language (German), Turkish case markers disappear in their utterances and the Turkish sentences are constructed within the boundaries of German structure as in Examples 21-24.





(21)	Gözler aç (4:4)


	eyes open





(22) 	bebek koy (4;3)


	dol put 





(23) 	benim anne nerde? (4;3)


	mine    mommy  where





(24)	benim para var (4;10)


		(Pfaff & Savaº 1988:359)





(25)	dövüº etmek  MACHEN


	fight    make   make


                    (Pfaff 1990: 23)





	In 23 and 24 the lacking genitive marker on the nominal "para” and "anne" is considered redundant because the possessive adjective "benim" conveys the meaning. In Turkish, however, genitive marker is obligatory, but the possessive adjective is optional. For that reason, Turkish monolinguals learn the application of the genitive marker at initial stages; the appearance of possessive adjectives, however, is observed at the later stages of language development when redundant features are acquired (Ekmekci 1979, 1982). 


	The occurrence of nominals with the deletion of the required case endings as observed in Sentences 23 and 24 are good indicators of the   acquisition of Turkish as a second language rather than as a first language.


	In the speech of a Turkish dominant child the Turkish verbs are substituted with the German equivalents but these German verbs are treated as nominals by the application of some Turkish action verbs, which are suffixed by the relevant Turkish tense marker (18-19).  In the speech of a Turkish child who is in the transition period from the Turkish dominance to German dominance, the action is indicated in the infinitive form of the verb in both languages with the omission of case markers in these two different languages (25).





3.0 CONCLUSION





	In conclusion, we can say that as long as the second language learned does not dominate one's first language, it will be kept apart as two languages. However, in the case of immigrants, children’s first language becomes their second language as their L2 becomes more dominant in the second language environment. Consequently, there appears a gradual shift from L1 to L2. What used to be L1 becomes L2 and vice versa as is the case in most of the children of immigrants in different parts of the world. Even adults who use the second language consistently are affected by it and the interference of the second language is observed in their mother tongue. An American teacher staying in Turkey for twenty years can speak of a shoe-shine boy being "empty" (26) since in Turkish the concept of someone being free is expressed by the Turkish word  "boº" which literally means "empty" in English.


	(26) This boy is empty.


                    Bu   çocuk     boº.


                    (This boy is available.)





	 The change in the linguistic environment has a negative impact on the use of the second language (Ekmekci 1984).  For instance, in the speech of a Turkish child who was considered bilingual both in Turkish and English in an English-speaking environment, there was a gradual decline observed in his English upon his return to Turkey. Moreover, he started being interfered with his mother tongue in speaking English (27). Although the child was so fluent in expressing his wish about turning on and off the television while he was in the States, three months after his arrival to Turkey he started saying "May I open the television, mom?"    This is because the concept of turning on the radio or television is expressed in Turkish with the utilization of the word "açmak", which is literally translated as open to English.





	(27) *May I open the television?


                      (Anne, televizyonu açıyım mı?)


                         mom   television    open   QM





	In short, we can state that the linguistic environment and the linguistic input guide the children's dominance in the language in a bilingual setting.  If both languages are not reinforced and practiced sufficiently enough and if these children cannot find equal opportunity for the exposure of both languages, they will not have the chance to remain bilingual. One language will dominate the other depending on from which source the input is provided and thus, the language, which may be once, their first language will not only become their second language, it will eventually be abolished due to lack of input and practice. I strongly believe that children of minority groups should be given the opportunity to keep up with heir mother tongue at least as a second language.
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