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ÖZET

Son yıllarda ana dili edinimi yanısıra ikinci dil edinimine önem verilmekte. Göçmen çocukların, yeni ülkede ikinci dili nasıl kazandıkları incelenmekte bununla ilgili kuramlar ve yaklaşımlar oluşmaktadır. Bunlardan biri  de  Krashen  (1982)' ın  ortaya  attığı  doğal yaklaşımdır. Bu makalede, öğrencilerin bu yaklaşım yolu ile dil becerilerini geliştirme yolunda yapılan bir deney açıklanmakta ve klasik yaklaımlara göre bu yaklaşımın daha olumlu sonuçlar verdiği belirtilmektedir.

ABSTRACT
The present paper is a report on an investigation of the effectiveness of the Natural Approach to teaching reading skills by exposing an experimental group to treatment conditions and comparing results to a control group, which has not received the same treatment. The study arose out of a general interest in relating studies of second language acquisition to the teaching of foreign languages and more particularly out of an interest in developing reading abilities of Turkish students.

Introduction

Most recent studies show that the ability to comprehend a written text in English is an essential skill for students at universities and colleges where English is the medium of instruction. In many countries, like Turkey, foreign languages are learned by a number of students who most probably will never get the chance of going to the country where the language is spoken or they do not even get the opportunity to converse with native speakers. But these students will have access to different kinds of reading materials, varying from literary works or periodicals, to scientific journals, books, or magazines written in the L2.

The growing interest in second language reading has resulted in awareness that efficient reading should be seen as an indispensable goal of the EFL curriculum. Reading is no longer understood to mean an ability to cope with literary works in English but as a way through which students can increase their knowledge and understanding of the culture of the speakers of the language.

Although reading is considered as a source of language input, we find EFL teachers using a textbook that, in attempting to teach all of the language skills simultaneously, often does not do enough to develop students' reading abilities. Even after years of study, few students are able to read English easily. The vocabulary and syntax of novels, news magazines, and nonfiction books seem quite beyond the reach of most students. Yet, these are the materials teachers want their students to read. If reading competence is the aim of a reading program, students should be helped move from controlled textbook into reading material that they select for themselves according to their own interests and curiosity about the world (Dubin 1982)

.

Another problem that many second language readers suffer from is a lack of confidence in their reading skills when they begin reading any text in L2. They approach the text with a tendency to try to understand every word the text provides. Therefore, the reader reads very slowly, proceeding word by word, stopping to look up every word in a dictionary, which certainly kills the pleasure of reading. I believe that the main goal of a teacher should be to help the reader abandon this word-by- word strategy and encourage him to make use of the knowledge a text provides to guess the probable meanings of the words.

Additionally, most second language readers find reading courses extremely ‘monotonous’ as they are compelled to follow a certain type of reading textbook which most probably does not appeal to their interests. However, research results show that if the readers find the text interesting or relevant to their lives, they are more likely to be successful in developing reading skills. Therefore, in the selection of reading materials, the real needs and desires of the readers should be taken into account. They should believe that what they are going to read will be useful to them and will give them pleasure of reading.

It is believed that problems in teaching reading, such as students' reluctance toward reading or their inability of applying different reading strategies, can be overcome, provided that two main tasks are fulfilled by the reading teacher: first, to provide suitable texts, and second, to develop activities that will focus the students’ attention on the text (Nuttall 1982).

As interest in second language reading develops, methods of teaching English tend to rely more on reading. The Natural Approach is one of these methods and suggests that reading can serve as an important source of comprehensible input and may make a significant contribution to the development of overall proficiency (Krashen, 1982). Krashen and Terrell’s theory on Natural Approach (1983) predicts the possible results of classroom activities, and helps us explain why some activities succeed and others fail.

Besides its theoretical value, the Natural Approach is considered as an alternative for the teachers who have been seeking a better way of developing students' reading abilities. In this study, emphasis is placed on the search for the best way of presenting a reading lesson. Utilizing the principles of the Natural approach, an attempt is made to create a practical design for reading courses exemplifying the steps that a reading lesson should contain.
Research Design

This study took place at a private language teaching institution (ÖLEM) in Tarsus from May 6 to June 10,1988. Students at intermediate level were chosen as the subjects of the study. The level of the students was determined according to the success they attained in a proficiency examination administered by the institution.

In this study, 21 students, 8 in the Control and 13 in the Experimental Group, participated. Their ages ranged from 13 to 25. Both Experimental and Control Groups were involved in approximately 8 hours of language instruction per week for duration of one month. Both groups used the first textbook of the “Access to English” series as a textbook.

For the purpose of this study, a pretest was given to both groups to determine the students' reading ability. At the end of the one- month treatment, the same reading-comprehension test was given to the groups to decide to what extent the application of the principles defended in this study contributed to the students’ reading comprehension.

During the application period the Control Group had no other treatment than what is called "classic approach." The teacher followed the procedure of reading the passage first, then explained unknown words and answered comprehension questions that the book offers.

In the Experimental Group, a different procedure was followed, despite the fact that the textbook "Getting On" constituted a lot of problems for the teacher. We had to modify almost the whole book, and add new exercises that would lead the students to read the passage for meaning.

Instrumentation

The test was obtained from the textbook "Reading and Thinking in English", with a few modifications. It required students to perform various kinds of tasks. The application indicates to what extent such a treatment could contribute to students' abilities.

The test contains two sections (A and B): Section A of the test contains a world map that is related to the reading passage. In the first part, students are asked to find three titles for the passage using the clues on the map. This question is one of the many that can be used to show students how much they can guess about a passage by simply looking at a map. It is also one way of drawing the students' attention to the important points of the need and wishes to read, as well as to encourage them not to retain all the information in the passage.

Section A is followed by a reading passage of three paragraphs. Section B contains questions or tasks related to the passage. In the first part students are asked to skim quickly and efficiently through the text. The second part of the questions requires them to put the events in chronological order. The third part contains a list of events in, which students have to fill in the blanks with appropriate dates or events. The next part contains a list of events, and students are asked to write the letter (a,b,c,d) corresponding to the relevant event indicated in the passage. Questions in the last part are to elicit more detailed answers. As a whole, the test requires test takers to apply different reading strategies, unlike classical reading comprehension test.

The ultimate goal was to encourage the students to read for comprehension in order to obtain the total meaning of the reading material. In other words, disregarding the word-by-word approach, the focus was placed on the value of giving the students practice and encouragement in using semantic or syntactic clues to get the overall meaning of the passage. It is usually believed reading courses are to make students feel obliged to understand the meaning of every unfamiliar word they encounter rather than providing clues to predict the content on the basis of textual organization. This does not seem true. Therefore, activities were presented in such a manner that they could make use of such non-text information as titles, diagrams and pictures in attaining information. For instance, the introduction part of the lesson was devoted to utilizing the title of the reading passage. During the discussion about the possible content of the passage, students could have an idea of what they were going to read. Also, in the same part of the lesson, the previous lesson was revived for the purpose of facilitating successful reading comprehension. Throughout the application, students were made aware of the fact that the meaning of a word or phrase was not essential for adequate comprehension of a passage, and that they could usually continue reading and get a general understanding of the item.

Second, following the ideas of Krashen, number of questions were added to the text and introduced to the students before reading. The reason for this was to focus their attention important points by asking them to look for the answers to these questions by scanning the text quickly as seen in the sample lesson plan. If students are familiar with the topic before the actual reading process begins, success in reading is more likely to be experienced. By producing pre-reading questions, the students were given the opportunity to read the passage to confirm or refute their guesses.

In most cases, supplementary exercises were prepared as an attempt to make the class interesting by providing various kinds of activities. For instance, pre-reading questions requiring scanning through the passage, or doze-type tests, proved to be very helpful in determining the level of acquisition of students' productive knowledge of vocabulary.

Additionally, other supplementary materials were brought to the class to provide practice in a number of skills. A short story, for example, taken from "Reasons for Reading", was a good vehicle to work on vocabulary from context, taking small notes about the characters or making predictions about the end of the story.

In accordance with the principles of Natural Approach, an attempt was made to create a learning environment, a non-threatening atmosphere, where the students would be free to make guesses or discuss different opinions without fear of being embarrassed in front of peers.

Briefly, the most important goal of the one-month treatment was to encourage the students to become proficient readers. They were expected to comprehend what they read, why they read it, and which strategy to choose according to the reading material. Additionally, Perhaps most importantly, throughout the month the focus was on the value of the reading process itself rather than non-reading activities based on grammar or vocabulary work.

Data Analysis

Two methods of analysis have been used to arrive at a conclusion and to report the results with confidence. First, the whole test has been divided into sections and the scores that both Control and Experimental Groups obtained in each section have been compared. The purpose is to see to what extent the subjects have shown an improvement in the application of specific reading strategies from pretest to posttest. As a second step, the total scores of the groups have been evaluated and the results have been illustrated in tables and graphs.

In Tables I and II, Variable 1 indicates the analysis of the scores for each section of the test and the probability column at the right shows the difference in the progress subjects have shown from the period of pretest to difference stemming from individual variation among subjects in the rate of reading comprehension. The numbers in the probability column of the same line with Variable 2 show the extent of this variation existing among the subjects. Additionally, at the bottom of each table VAR 1 represents the pretest and VAR 2 represents the posttest. MEAN indicates the mean scores received by the groups for particular sections of the test.

The tables below display the information on the comparison of total scores obtained by the Control and Experimental Groups. Table I contains data on the scores obtained by the Control Group. As is seen, the subjects participating in this group made no progress as far as reading skills are concerned. Moreover, when the mean scores are examined, a decrease from 46.125 to 44.375 can easily be observed. The next finding is rather extraordinary because the Experimental Group had a higher level of reading skills in posttest compared to the pretest as seen in Table II. The probability being .001, which is statistically an important percentage, enables us to state that the subjects in the Experimental Group developed their reading skills in the treatment period. Additionally, increase in the mean scores from 44.077 to 56.538 proves the significance of the progress.

TABLE I The Total Score of Control Group

	
	
	Freedom Squares
	Mean Square
	F-value
	Prob.

	Total
	15
	 3267.00
	
	
	

	Variable 1
	  1
	     12.25
	  12.250
	0.09
	

	Variable 2
	  7
	 2254.00
	322.000
	2.25
	.153

	Error
	  7
	 1000.75
	142.964
	
	

	Non-additivity
	  1
	       1.57
	    1.571
	0.01
	

	Residual
	  6
	   999.18
	166.530
	
	


Grand Mean = 45.250
Grand Sum = 724.000

Total Count= 16 
Coefficient of Variation= 26.42%

Means for Variable 3 for each value of 1


VAR
1
1
2


MEAN
46.125
44.375

TABLE I The Total Score of Experimental Group

	
	
	Freedom Squares
	Mean Square
	F-value
	Prob.

	Total
	25
	 9923.54
	
	
	

	Variable 1
	  1
	1009.38     
	1009.385
	17.85
	.001

	Variable 2
	12
	 8235.54
	  686.295
	12.14
	.000

	Error
	12
	   678.62

	    56.551
	
	

	Non-additivity
	  1
	     41.96
	    41.960
	0.72
	

	Residual
	11
	   636.66

	   57.878
	
	


Grand Mean = 50.308
Grand Sum = 1308.000

Total Count= 26 
Coefficient of Variation= 14.95%

Means for Variable 3 for each value of 1


VAR
1
1
2


MEAN
44.077
56.538





Graphs I - IV present the performance of the subjects in both groups. In the first and second graphs, the performance of 8 subjects in the Control Group is illustrated separately. Graphs Ill and IV display the difference between the test results obtained by 13 subjects in the Experimental Group.

GRAPH I. Performance of the subjects in the Control Group
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GRAPH II. Performance of the subjects in the Experimental Group
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GRAPH III. The difference between the pre-and posttest results in the Control Group
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GRAPH IV. The difference between the pre-and posttest results in the Experimental Group
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In addition to the tables and graphs above, Tables III and IV present the total scores obtained by the Control and Experimental Groups. As seen in Table III, the scores of the Control Group are demonstrated in four sections. In the first section, number of subjects; in the second section, the total scores for the pretest out of 100; in the third section, total scores for scores for the posttest out of 100; and, in the last section, percentage of change (decrease or increase) in subjects' performance is presented.  In the Table IV, the total scores of the Experimental Group are indicated as they were in the sections above.

TABLE III

	Subjects
	C O N T R O L       G R O U P

	
	Pretest
	Posttest
	   %

	1
	42
	27
	- 38

	2
	25
	53
	 112

	3
	57
	47
	- 18

	4
	32
	25
	- 22

	5
	59
	57
	  - 3

	6
	38
	30
	- 21

	7
	44
	64
	- 45

	8
	72
	52
	- 27


TABLE IV

	Subjects
	E X P E RI M E N T A L       G R O U P

	
	Pretest
	Posttest
	   %

	  1
	15
	44
	 193

	  2
	56
	62
	   11

	  3
	29
	63
	 117

	  4
	50
	51
	     2

	  5
	51
	63
	   24

	  6
	73
	79
	     8

	  7
	69
	70
	     1

	  8
	72
	47
	    23

	  9
	60
	75
	    25

	10
	60
	73
	    22

	11
	  6
	12
	  100

	12
	38
	43
	    13

	13
	28
	53
	    89


Perhaps the most important finding is that reading is a skill that needs to be developed by practice. The results of this study seem to be more significant when the shortage incomplete of teaching time and other difficulties encountered in the study are considered.

Conclusion

The Natural Approach is defended to be a method centered on students and their interests. Therefore, the application of such a method might help them develop their reading skills and achieve a desired level at which they would be able to read all types of reading materials.  The basic assumption of the study was that even in a short period of time, it is possible to help the students develop their reading strategies provided that emphasis is given to the activity of reading for meaning. On the basis of the principles of the Natural Approach, it was argued that the purpose of the reading class must be reading, not the other non-reading activities, such as reinforcement, of oral skills, or grammar exercises.

In the data collection process of the study, 21 subjects, 8 in the Control Group and 13 in the Experimental Group, were tested before and after the treatment. The results of the tests were analyzed statistically and then evaluated. The analysis of the results revealed that most of the Turkish students did not know how to make use of the non-text information. When subjects in both groups were asked to find titles for the reading passage, they could not utilize the cues given on the map in the reading comprehension test. However, when they realized the value of support derived from non-text information in comprehending the reading material, they tended to put more effort and desire into it.

The second point was that the subjects were observed to be very enthusiastic about the new techniques and various reading materials, which were brought to the class. Even if they seemed quite confused at the beginning of the study, they could progress very rapidly in applying different reading strategies. The total scores of the Experimental Group shown in Table II verify this point.

Consequently, it should be pointed out that despite the limits of time or inefficiencies of materials, it is the responsibility of the reading teachers to go beyond contrived textbooks and to present the students with passages followed by comprehension questions. Reading teachers can get optimum results from reading courses, provided that they encourage the students to read for meaning, and create necessary activities that will help them develop their reading abilities.
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